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INTRODUCTION

Interwoven factors including technological, biographical, societal and cultural changes led to

new cohorts ofdigital media users and pervasive media assemblsggalisation processes

to parents and children (Hasebrink, 2014), in whaclh groups are challenged by dualistic

and powerful debates, underpinned by sotéxhnological determinisms (see Holloway &

Valentine, 2003), where digital media are responsible for empowering versus betraying the

essence of childhood. Assumed rather than tested, these recurring, emotional and
deterministic debates, rooted in dichotomised representations of childhood (Clad3})2

social pressures (Clark, 2011) and public representations on media, insti-i@éteds that
AYyFEdzZSyOS LI NByitaQ LISNOSWLIIA2ya YR YSRAIFGAZY
interplay of other variables must be considered, such as inceuecation, parenting style

(Livingstone et al., 2015) and views ondigeeffects (Nikken & de Haan, 2015

Moreover, as the paraphernalia of digital artefacts (including npléittform apps, cloud

computing, 10T) baames progressively pervasive and embexdtin the everyday lives of
€2dzyA3SNJ GKIFy y OKAftRNBYyQa O2NB FOGAGAGASEAT NBI
(Lim, 2016) responsibilities.

Considering both the lack of literature on parental mediat{bivingstone et al., 201%nd

research on un8BNJ y OKAf RNBYyQa | LIINBLINAIFIGAZ2Y YR 02Y«
(Hasebrink, 2014)we followed one family, with access to digital media and internet for 59

days aiming to understand interrelated processes shapligtal media consumption

parental mediation andemergent multimodal (multi)literacies

An inter-methodological modelallowed to gain an insightful perception of the family
domesticationof digital media and compreherdl 1 & Ay Tt dzSy O0S 2y Fl YAf &Qa
how itreflects ¢ LJ- NB y (i Q-Bfteiygaiddoxical Rs2z¢gman el al. (2016) obsears

OKAf RNByQa | OGADGAGASE YR ovYdzZ GAOE AGSNF O a1 Af
ConsideringgoungerOK A f RNBy Q& R AfahiiliasmédiatioiNdroCessksh$ @aremtsy” R

who are themskes increasingly savvy and confident in the use of digital méd&study

focuseson the complex dynamics and processes around digital media performed by a family

at the crossroads of second modernityn which, the acietal and technological changes

offer the context that undermines traditional assumptions of family and childhood and,
O2yasSldsSyiates (GKS O2YLX SEAGASE SyOt2a8SR Ay OK}
and adultchild relationship.

With his eyploratory studywe envisagd to understand howa middle clasgamily faces the

fastpaced digital landscape in terms of socialization and mediation processes in an everyday

life context.

To pursue this objective, we reliegh a qualitative approacHn terms of research design,

we privileged amethodological triangulation, using i) sestructured interviews with

parents to unveil their motivations and perspectivesn mediation and digital media

socialization; ii) participatorinspiredd G NI § S3ASa G2 NBIFOK OKAf RNBYy Q&
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reachtheifRA IA Gt LINF OGAOS&a FyR &1Affas LINAR2NRGAT AY

participation to attain a holistic interpretation of the family environment and phenomena.
This research is aligned with a structured, interpretative and holistic analysis of reality, and
draws from social constructivist traditiofror the data analysis process welied on the
combination oftwo analytic methods: thematic and narrative analysis fagitHlexibility in
organising the data in rich detail, as well as compatibility with participatory and
constructionist research paradigms.

Finally, with the empirical work we intend to offer graled theoretical and empiricaly
driven informationon the everyday context of a family withounger childrenmediating and
guiding their offspring(s) through the rapidly changing digital environment.

OBJECTIVES

Thegeneral objective of thetudyis tounderstandthe interrelated processes shaping digital
media consumption, mediation and emergent multimodal (multi)literacies

Thus,to accomplish thigthe empirical research aim® respond to the following specific
objectives

a. togainainsightiulLISNOSLIG A2y 2F FlLYAteQa RAIAGIH €
b. to O2YLINBKSYR (KS AYyiISNYyIlf I|yR SEGSNYI f

mediation

c. tounderstandOKA f RNByYy Qa oYdz GAOE AGSNFr O &aiAftfa

METHODOLOGY

The focus of th&COST Action IS148T'SMs to foster collaboration and perform empirical
research in another participating COST country to develop a demmeprehensiorof how
@2dzy3 OKAf RNByQa fAGSNI O RS@OSt2LIVSyd Aa
digitisation of communicatin.
In line with this, a proposal was submitted to follow for two months one family with under 8
children, in Belgium, with the purpose dbstering collaboration between Portugal
(Universidade Nova de Lisboa) and Belgium (KU Leuven) and to desgenstanding about
familyQ @aily dynamics an@mergentcompetencies around digital media in late modéyn
This section covers the methodological, ethical and quality decisions that guided this
gualitative study.
To gain insight into the complex, evelnanging and intertwined relationship of digital media
in the everyday liveof late modern familiesthis study draws from a social constructivist
tradition (Guba & Lincoln, 189, in which the researcher usesirategies to reach the
participants voices and perspectives in order to interpret data and make sense ofivbdir
reality.
To understand the interrelated processes shaping digital media consumption, mediation and
emergent multimodal (multi)literacies in thescope of this familydialogical, flexible,
reflexive methodologies supporting participation and power balameee privileged

1. to gainaccess tdahe family membersoices,openness and collaboration;

2. toreachOK A f RNXB y Qand dighalgra2ticdahd skl
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3. to understand howthis family faces the fagpaced digital landscape in terms of
socialization and mediation processes idadly context.

Ethical considerations took a crucial ggain the studywhichfollows theresearchguidelines
used by EU Kids OnlinéNetwork to ensurethat OKA f RNBy Qa -Nding &di &
protected.

To protect¥ | Y Arighés @dprivacy and confidentiality, identities and personal information
F62dzi GKS LI NIAOALIYGEA H6SNB 02y OSItSRo
pseudonym.

To meet theempirical objectives with the accordance of the familgnd their expressed
signed consentthe research took place i® K A f R ghdirdnment becausehome is
where children feelsafe and corfortable. Parents themselves granted access to the
children. The opportunity to do the research with the family in such intimaetting,
communicates thi willing to participating in the study engagement withit®@ purposesand
trust in the researcherThiswarm environmentalso enabled the researcher to observe real
life as it was happening and famik¥@utines dynamicsand interactions between family
members

For the recruitment of the family an invitation form was prepared with information about
the study (objectives, procedures and contacts) aadregistration form to collect
information about the family (Annex 1).

The family participating in the study (hencefort@, YA f.8Q . &G IW Ra T2 NJ

FYR 6

wSaLR

.St 3a

selected using personal contacts in KU Leuven University and considering the following
ONRGSNRAIY OKAfRNBYQa | 3S 06dzy RSNJ gmimbnichteA Ay 3 AY
with the researcher (in English or Portuguese). The researcher was able to communicate

with the father, the mother and the older son in Portuguese. The father is Brazilian and the

mother is Belgian, but they are used to speak to each other mufeeseand Dutch at
home.

The visits were scheduled meetthe familyQ #ime convenience In between the beginning
and end of the studythe email wasthe privilegedcommunication tool used to stay in touch
with the family, during which the mother was an important interlocutoihis family has
three children. Three boys aged: 9, 7 and 5.

During the first meeting the researcher was able to give more detailed information about

(KS TFrYAteQa SyNBEYSyd As/ defignSstrafgfesiandletdicat

JAdARSEAYSE0UD CIHYAf&8QE AYT2NmMeeR)O02yasSyid 6t

The interactions with the older sofulian,aged 9) were fruitful andvery relevant (along
with motherQa (i NJ y af | i ito/reach@ybundeo@Noides The§ understand
Portuguese but they hal difficulties communicating with the researcheklthough the
researcher and the family sped&ortuguese, there areifferences namely the accent and
vocabulary, which in the engreventedthe researcher and the younger children (Liam and
Noah)to communicate directly, without help

Table 1 offers an overview of the family membg&ge, nationality, schooling, job):

CcosE  toooo
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Who Age Nationality =~ School Job
Mother 37 Belgan Bachelor Teacher
Languages
Father 42 Brazilian Bachelor Freelancer
Psychology
and Computer
Sciences
Julian 9 Dual 4th year NA
nationality
Liam 7 Dual 2nd year NA
nationality
Noah 5 Dual Last year NA

nationality  kindergarten
Table 1. Family composition

b2 Y2ySGlFNE O2YLISyalddAzy gl a 2FFSNBR (2 3Idz NIy
empirical activities. Taking advantage of the uptake of pgmt devices (Clark & Luckin,

2013), a tablet; Apple, iPadMini, WiFi¢ was the equipment selected to assist the research

meetings. The data (audio and pictures) werecollected using Audio Memos Pro
(https://itunes.apple.com/us/app/audienemospro/id290160980?mt=8  for audio

recording; and the camera for takirthe pictures. The data werstored and identifying

information removed from it;and isonly accessiblgo the people responsible for the

research (researcher and supervisor) and will be securely deleted after five years.

The preference for a tablet, instead of using more traditional technologies, certainly opened

up empowering opportunities for collecting data in moeéfficient and flexible way, as it

converged in just one eadg-carry and easyo-use tool with various possibilities (text,

video, audio, image) that could be used in a less intrusive fashion.

For the study dialogical, visual and flexible strategies stpyy participation and power

balance were privileged with the aim of grasping fhis YA f 8 Qa4 RIAf & Reyl YAOa
competencies around digital media in late moderniualitative strategies were applied in

a participatory fashioriBoyden & Ennew,9B7) to involve the parents and the children and

observe family dynamic#dedia tour, semistructured interviews that were a kind aftalk

(Punch, 2011); a diarwith tasks and instructions in Powguese was prepared and

distributed for completingby the younger (5 and 7)children (Annex 3); participant

observation (Atkinson & Hammersley, 1994) allowedwitnessLJ- NI A OA LI yiaQ o6 SKI
routines and events occurring in their everyday contexts (Mack et al., 2005), offering
interesting insights about thé | Y Adigi&l®abits and interactions

The activities were proposed, not imposed, which means the family ccaidcide to

participate, negotiate or retreat. Sometimes, the mother took the lead suggestingsthe

childrenare used to doso the researcher couldbserve the children using digital media.

However the diary with activities prepared for the childretid not reachedits purpose

completely This was a planned task for children to do wigitents Though just a couple of

pages were completedAccording to the mothethey dRY Qi F¥SSf fA1S R2Ay3
because theyound it boring

CcosE  toooo
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ANALYSIS

[N

Ly GKS &a02LS 2F GKS aitdzReés WRFIGFQ NBTFSNR (2
and pictorial materials. Table 2 summarizes the type of data collected.

Data collection method Type of Data

Media Tour Pictorial materiak- Report
Interview-Talk Audio transcription
Diaries Pictorial material
Participant observation Report

Pictures Pictorial material

Emails Written messages

Table 2. Type of data collected

NVivowas the software that enabled torganize, codeanalyseandinterpret the qualitative
datagathered.

For data analysis two analytic methods were appligdematic Analysis andNarrative
Analysisfor their flexibility in organising the data in rich detail, as well as compatibility with
participatory andconstructionist research paradigms (Braun & Clarke, 2®Riéssman,
1993.

Using open coding (Strauss & Corbin, 1998)list of descriptive codes was generated
5N} ¢Ay3 FNRY . NIdzy FyR /fFNJS 6unnco WO2RSQ N
mearingful within the data during the analysis, generating an initial list of ideas. This initial
coding wassubmitted to a more interpretive process, along with more guided readings in
orderto structure, rearrangeandreduce the information into more analgtiand interpretive

datadriventhemes ! WiKSYSQ NBLINBaSyda | LI GGSNY 6AGKA)
respond to the researclbjectives and tell the overall story of the dat@raun & Clarke,
2006).

Three final key themes structure the findings, offering information ab®ut YA f @ Q& R A f &
dynamics and emergent competencies around digital media in late modeaniyyanswer
the researctobjectives:

1. Digitalmedia consumption;

2. Digital media literaeis

3. Digital media mediation/guidance

To meet the quality criteria proposed by Guba and Lincoln (1898)stworthinessand
authenticity ¢ as a way to solve the quality issue from a sectmistructivist research
standpoint,the data wasshared andliscussedvith experiencedcolleaguesrom KU Leuven
not involved in the researciThis allowed ta@ain a deep andresh insighton the empirical
material; toconsolidate the theoretical approach and thealysis of thalata.
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RESULTAND DISCUSSION

Figure 1. Family Barough the eyes ofiam, aged 7

This isFamily B at least how the middle sor,iam aged 7sees themselvef~igure 1.) He

has two brothersNoah, who is 5, andlulian aged 9 The brothersare representedn the
right side of the drawingwith different sizes, according ttheir age The parents are
represented on the left side of th#lustration. Noteworthy is how he puts himself right
beside his older brother, maybe suggesting he feels more clos@tpand representshe
father with a smaller headompared to the mothermaybed S OF dza S G KS Y2 G KSNJ A &
I NRPdzy Ré¢ I a &KS arbelfaihBravorksias aifreeYabcer laif Asymiore absent.
Having time forthe family is the most important thinépr himand that hesometimes rejects
work whencompanies do not comprehend this priority.

[ A | nfathér is Belgian and met himisband a Brazilian, nearly twenty years ago, during a
period abroad in BrazilThe family speaks Dutcit home and Portuguesds the second
language.The childrenlearn and speak Dutch at schooNoah is in the last year of
kindergarten(total of 3 years)Liam ighe secondgradeof primary schoo(total of 6 years)
and Julian is in the fourthrade

The townwhere the family livedhas areas for recreational activities, such as parks, ponds
and playgrounds, whereihe children are used to play:

Mother: Oy NJ Ay & RI&axz AlQa y2i LkRRaarofSed . dzi G($KSNB
LI NJ @ Inéncitde sdiddl: Soth&y go there to play in the park. There are several parks

in the surroundings with playgrounds. Bicycle paths too. There are lots of things they can

do outdoors. And they enjoy it.
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Both parents worland use digital median a dailybasisp ¢ KS Y2 (i K Sedbin®togyS ay Qi A
that much and i@ main use is for work reasanshevaluesPlayQ 2 GSNJ (iBDKy 2f 2 F &
passing timetogether with the family Besides spending tim#gether, the parents also

privilege spending time with each bajone to get to know each of thentheir interests and

personaliy. Whenvisitingthe family for the last time, they shardtlat this year the children

werey 2 0 ISEGAY 3T LpER&ES WHBERR{ @ANEQF0 AIGKSA aWo SAyIQ 2SN
GKS FIFHGKSN® WLGQa GKS @SFENIy20 (2 memdeer>o0dzi Ay a
observes the mother.

The father is interested in technology and ugdsesideswork requirementsfor instance he

uses the tablet forreading the newsthe ereader for readingbooks before sleepingthe

mother prefers paper books instegdhnd a smartvatch for communication. écording to

him, the latteris far moreinvisible and quiet thai A &  dbife PIdEe Theyhad the first

O2y il Ol 6AGK O2YLIziSNBA Ay GKSANI myQa |FyR LJ I &:¢
period. Both parents commente@n how they now feel that the time they (as children)
spentseeingtelevisionwas not a majocconcern for their parentdack then. In the case of

the father,he even had his TV set in the bedroom.

These are parents are familiar with digital media in their daily lives, and early adopters of

email, a tool they used sindes beginning (199% n n nockaéep in touch when the were

dating while geographically separatedhey started the family in their late twentigsid

thirties, following the trend for women giving birth to the first child in Europe

This sectionpermits to take a closer look at thisvo generationsfamiliar with digital

artifacts their identity as a family, perceptions about parenthood aligital media, aspects

which ultimately give us important clues abolbw they are upbringing three sons &

challenging digital medisaturated society.

1. DIGITAIMEDIA CONSUMPTION
Overview

As thepassage thissub-sectionillustrate, it is noteworthy how this family contradicts the

bedroom cultureparadigm that Livingstone (2007) refers to ten yegge Probably because

children are still youngFamily Bmanages taremain attached to a model where domestic

media, despite its portability, arestill placel in collective spaces and makmart of a

communal experience. This scenaridissome wayy 2 NB NBf F SR G2 LI NBydGaQ
experiencesresistingto an underlying process ofdividualisation, a consequenceof risk

society (and its anxieties) ararequirement oflate modern societies as observed by Beck

(1992) or Giddens(1990) The parents makean effort to provide children with outdoors

activitiesand spendjuality time with the children The boys watch television together, and

their TVpreferences reflect thato-viewing.

! http://ec.europa.eu/eurostat/documents/2995521/6829228/83052015CREN. pdf/7e90078cag445f
96ebfd75d6792965
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The examples portrayed in thisibsectio/ | f 82 | yGAOALI S | Rdz G1aQ Oz2y
and delaying an early exposure of children to a meshaurated lifestyledeveloped in the

followingtwo sub-sections.

Ly GKS O2yGSEiG 2F (KAa &aiGdzRés RAIAdand YSRAL
consoles, internet, computer, radio, mobile phonablet.

Childreninitiated access to the internet happens using their own laptop. This is an
edutainment-driven practice in which Bingel, Google and YouTubecaetraltools.

Figure 2. Drawing notes made after the first visit to Family B

This visuatesearching notdFigure 2wasmade after the first visit to Family Buring the

visit permission was asked to d@oMedia Tour through the housguided by the children

One can find toysn the first and second floor of the housa,the common spacegkitchen,

fAGAY3 NRB2YI 2FFAOSI oLOYelKRO O PR JoRQcanict RRR 2 ¥ D
find digital media, insteadK SNB Qa | K dz3l®go huiiBgh St 68 otiedF

playthings includingplastic soldiershooks,board games, playing cardsd soft toygFigure

3). Eachboy hashis own bedroom,in whichone can fid their drawingson the walls The

backyardis custanised for children to play ands equipped withplastic playground

equipmentCl G KSNDa 2FFAOS | yRuppdrfid®y 64 Q o0SRNRB2Y A& 2
Ly GKA& K2dzaSK2fR 2yS Oly FAYR 2f{R YR ySg YSF
school, they hav®igibord- a big screen computer, computer, television and radio. At home

the technology available to the children is a laptop, television and radio (Figure 3).

CI:EIEE 8 |
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Tenhc Onde uso? Com quem usc

) apu

ajalgo saj

CAIdzNB od tF3IS FTNBY [AlYQa o670 NBaStH

When meeting the mother for thérst time, she gavehe highlights on howhey as parents
privileged play over spending time in front of the screemsspite the fact thatthey also
recognisedhe importanceof computers and the interneOverall the father recognises the
importance of codingand the development oflogical thinkingT 2 NJ OKRtUr& NSy Qa
professionalife and they invest in buying toys that develop such cognitive skills

Father: There are toys that favour logical thinking, Lego, for instance, is a great example.
There are others (examples of toys). Children, can develop linear and logical thinking with
toys they play with.

Mother: That'swhat happenswith our children.

CcosE  toooo
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Figured.t f F @ i KAy 3a oNROKdzZNBa |yR 0221a& Ay Wd

Before the boys go sleeping the family gathers together for a reading routine in bed. Noah
goes to bed at 7:30pm and the older onesagibund8pm as the following passage between
the mother andJulian suggests:

Mother: They [clidren] go to bed at, 7.30m (Liam and Noah)And they read a little in the
bed.You (Julian) go to bed ap®. What do you do before sleeping?

Julian:| read.

Mother: Where?

Julian:In my bed.

Mother: In your bed Everyone goes upstairs [bedrooms] at the same time. Then, we read a
book to Noah, and then he goes to sleep. And you two (Julian and Liam) read by yourselves.

l'd K2YS GKS 62NRKOSND (KIdG ¢g2dd R 0Said RSaONXR
is: WhaingQ The boys share the screen tina@nong themselvesAnd according to the

mother,i KS NUz S A& aATFT GKS& adGFrNI F 61 NE y202Re
The childrerhave one laptop fothemselves According to theparents, they only usg¢he

devicewith an adult around. The laptop ia the Y 2 (i K S N & flédif dhd @qiire® m
insertinga password to logirfFigure 5)created bythe father:

Mother: What do we have here? This is my office, but it has a desk for them.
Liam:It has a computer. A computer
Mother: They have their own computer. This is mine. This is theirs. It has a password.

CcoskE  Goooo
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In this passageliiQa y20Sé2NIKeé K2¢ [AlFY SYLKIF&AA
(laptop), when the motheishowsher office

Figure 5. Liarentering the password ttbggingin the laptop

Julian and Liarshare daptop. Noahonly observes his brothers using.ite is not allowed to
use it because he is too youndulian and Lianuse the laptop for school purposes and
offline interests, as it will be explained further ahead@hey both have an emadccount

g KA OK (i KS &hisRa&ppeasiibedaisd@etime another parent wamtd to send then

a party invitation by emailSo theparentsdecided to createghem an email accounfor them

to receiwe the invitation. Following this, he father sharedhow at that time he gt the
impression the children we too young and not able to undemsihd privacy and security
issueskor instancethey chose a very obvious passwartd sharedt among each other and
the parents without making of that an issue. Ahdw they think of internet as something
they can acceskike itQ# KS T hike@ f & @@Her2NAE GAYS [ Al YQa
awhat is password®2 ¥ 2 dzNJ. Actoldihg t6 Khe fatherthis example revealshat
children do not understand whatfprivacy and securityare; and having these aspects in
consideration they do not concern about their securitReasons whyhey still do not feel
the need to use technicabatrols.

During an observation moment with the family, Liam was on the computer, surroubged
Julian, Noah and his mothekccording tathe parents the children do not use the computer
without one of them being aroundAsked by his mothet.iam demonstrated how he uses
the platform, adopted by Belgian primary schools, nan&dgel Themother and Julian

ofe CcoskE oooog
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explainedmore abou this onlineplatform where the two boyspractice what they learn in
school

Bingel (https://www.bingel.be/bingel) is an online practice and learnimatform divided
between six different island@~igure 6)corresponding to different grades (1 to 6), where
every student has a login password and an avdarthe platform children do exercises and
play minigames to test their knowledge.

CAIdNB co . Ay3IStQa A&fl yRA

More aboutBingeX

In Bingekach grade has a separate island with a unique atmosphere.

Bingel makes online practice feasible and challenging due to the nearly 4000 exercises available to
use for homework, contract work, free exercise both at home and in the classroom.

Each story frgment challenges pupils foracticeby making online tasks and exercisssch student
will receive a virtual trophy.

Each grade has its own Bingglhndto practice online. On their own island students can make online
exercises for language, mattgligious instruction spelling and more. So they can get to work with
fractions, tables, mathematical exercises, mental arithmetic, language exefcises

At a glancethe teachercan see the progress of studerasd provide them feedback bysendinga
message, a virtual reward stick&r

Liam and Julian use th@atform occasionally t@ractice what they learn in schadlhe use
of the platform is not mandatory as the mother asserts:

Mother: So, Liam, what have you done yesterday on the computer? Explain.
Liam:Bingel.

Mother: 9 ELJ F Ay (2 ¢SNBal ¢gKIFEG A& . Ay3asStx
Julian:You use it to learn more about Maths...

Researchr: It helps studying?
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Mother: , Sa® . dzi AGQa @2t dzy (I NENR Y¢ KASEK 2RI @ i 2y 2dza %506 A
practicing. But they use a littlelt has everything. Orthography. Calculus. Language. It has
& (0 2 NR Sthedorniofigarsies. A y

| KAt RNBYyQa AyGSNIOlAz2zya ¢AGK GKS 1 LG2L) FyR G
edutainment purposes, besides Bingel, the bggsto YouTubefor watching videos related

with their offline interests, like for instace magic a bandor a theatre lam assisted tat

school:

Mother: Julian, for a while used to search videabout magic. How to do magidtivcards.

He searched for videos where someone explained the tricks.

ResearcherAnd how about Liam?

Mother:1 § t2214& ¥F2NJ 2GKSNJ GKAy3dad 2KIFIG R2 @&2dz az2y
82dz 020K $SNB aASINOKAY3I TFT2N) YdzaAOd ¢KS& gl yiSt
with things they do, for instance at home, at school. For instance a person did a theatre

(sK22f 03 &2 [AFLY OFYS K2YS IyR dFt{1SR lFoz2dzi Adlc
GARS23& | o0o2dz2i (KA& LISNER2YKé !'yR KS &SI NOKSa ¥F2NJ

¢tKS 2yS {(lofSi SEAaGAY3I Ay (KA& K2dz&aySK2f R A&
occasionally access a tabléb:KS 3INI YRLI NByda GFoftSG 6KSYy OAaa
tablet when the parents are not homeWhen in the care of the babysitter, they watch a

cartoon before going to sleep, instead of reading a bobkis is the one time they are

allowed to use the thlet and take technology to their bedroom; and alemrks asa

symbolic reward for nohaving their parents aroundParents tend to feel guilty when they

are absentor take time for themselves, as Ponte el al. (2017) corroborate in a study with

Portuguese familiewith younger children

Mother: ¢ KS@ R2yQd al F2NJ AdGX odzi ¢S KIF@S || ol oeaj
before going to sleep, they watch art@on. When we are not home. They know they can

watch an episode with her.

ResearcherBefore sleeping?

Mother: Yes. Upstairsnltheir bedrooms.

ResearcherA reward?

Mother: , S & X

ResearcherThey have the iPad on their desk.

Mother:¢ KS@& R23X odzi G(GKS&@ R2y Qi dzAS AlGd LGQEA 2dzNB 0

In the living room one can find the only television set available in the hodssdching
television in this familys a sharedeisureactivity, as the mother explains:

ResearcherThis is where yowatchtelevision?

Mother: ¢ KI 1 Qa NAIKGP 2SS aArd +ff (423SGKSNI 2y (KS &z
digital TV (...) a paid service. We have several channels, but to tell you the truth, the boys
rarelywatchtelevision.

The famly watcheslittle television: usuallyby 6pm, after dinnertime and before going to
bed. Whenthe childrenwent to bed,the parentswatchthe news or a crime TV series.
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The contens children watchon TV aremovies and cartoons ometFliX or DVD and
OK A f R NBgKarsewigf Sah Eetnet, a public children's television channel in Flanders,
Belgium Ketnet broadcasts a mix of locally produced and imported productions on the

public channel from 6am until 8pnn thewatchingli St SGA aAA 2y

Liam wil. Other times, prevails No&har Juliaf@ ¢

Table Jevealsh 2 |

KQa YR

[ AL

YQa

G§St SOAaA2YKPDARS24

Noah (5)

Liam (7)

Teenage Mutant
Ninja Turtles
(Movie/Netflix)

SNINCL
(uR_n.’E\S
7 8§ L

J¥ 0

Ninja Turtles save the world
from evil plans of
destruction.

Kong: King of the
Apes
(TV Series/Netflix)

In the year 2050, Kong and
three children work
together to save the world
from robotic dinosaurs.

Kong: King of the
Apes
(TV Series/Netflix)

In the year 2050, Kong and
three children work together
to save theworld from
robotic dinosaurs.

Ninjago
(TV Series/Netflix)

™

When the fate of the world,
Ninjago, is challenged by
great threats, the ninjas: Ka
Jay, Cole, Zane, Lloyd and
Nya do everything to save it

Ninjago
(TV Series/Netflix)

When the fate of the world,
Ninjago, is challenged by
great threats, the ninjas: Kai,
Jay, Cole, Zane, Lloyd and N
do everything to save it.

Oggy and the
Cockroaches
(French Comedy T\
Series/Netflix)

|

Oggy is an anthropomorphic
blue cat who prefers to
spend his days watching
television and eating. Joey,
Dee Dee and Marky are the
three roaches in the
household, who make
Oggy's life miserable.

Larva is a comprising two
minute shorts about two
larvae that eat or play with
many of the objects that fall
between the bars in the
grate above their street
sewer home.

Karrewiet

(Ketnet TV)

News program for children.

ClofS odyRo 2K QEQA

LINEFSNBy OSa

2 Netflix is a streaming paid service that allows customers to access content using a device to the

internet, including series, movies, and documentaries.
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2.DIGITAL MEDIA LITERACIES

Overview

In this subsection Y Digital Literacieswe refer to skills (operational, cultural, critical)

acquired through the access and use of digital technologies (S€ftean et al., 2016).

The accounts portrayed ihere demonstrate how Family B struggles to find a balance in

their childrearing practicesMeaning that despite favouring play, the parents are aware

that coding and developinglogical thinking are an important asset for their€A f RNBy Qa
professional futureWe have to consider thaktS T G KSNRa LINRFSaaArzy Yl &
conviction. Following this,they inscribedthe older son,Julian (aged 9) in aode camp

where he will learrto code for a couple of daysiext summer

Digital mediajnevitably, are changid OKA f RNBy Qa @ddiighZes asavelhaR > O A & dzl
the mannerthey access and assimilate knowledgew they express themselvesy they

reach and interact with others and the surroundifigny)material world. Critical thinking,

problem solvingandinnovative thinking(Gee& Hayes2011) are competencies highlighted

to succeed in these digil media fasfpaced landscapesvheretraditional and new literacies
interconnect and rearrangav S 3 NRf Sda OKAf RNByQa fS@St 27F | dzi:
screensat home, they acquire digital literacies either by observati@uidanceor by chance.

¢tKS TF2tt2pAy3 SEOSNLIia NBGSIt OKAfRNByQa 02Yl
understanding of affordances; operative use of hardware and software; knowing how to

access contents; probleisolving.

The dialoguestranscribed also disclose the family hierarchy in terms of digital

competencies in which the fatheis themosttech-savvypersonin the family. Howthe boys

get actively engaged in a shared experience with digital media gives about thedigital

media guidance used by parerged analysedurther in the third sub-section.

The parents seem to beery mindful about themportanceof logical thinkingg the basis of
computer sciencehelpful to solve increasingly complex problemrenalyse facts and draw
conclusiong Ay OKAf RNBy Qa FdzidzNBE LINRPFSaaiazylft fA@Say

Father:| believe that in the future, it will be very importardgrfthe education of every child

to develop logical thinking. The world is becoming more complex, more sophisticated, and
jobs will increasingly require logical thinking and, yes, to know how does a computer works,
why a software doesn't run and how canwbrk. That will be important. But, above all,
children's education, as | see it, requires logic training: learn to think in a linear way, and in
a logical manner. That is my point of view not in coding terms, but in general terms.

As stated previous|yNoah (aged 5) is mostly a passive observer and follows the lead and
preferences of his older brotherwhen they are using the computefie his very quiet and

even when Julian and Liam are trying to sort out the name of a band they are searching for
on Youube(Figure 7)he keeps very quiet and attentive to what they are doihgldingthe

Uno playing cards on his hands.

Julian on the other hand, is the one thafter his father and along with his mother guides

and teaches Liam using the computer and the television. According to the madthatdzt A | y
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1y26a SOSNEBUIKAY IKA A 0 A3 AMNRHe &sSurd me liking tahave 0 NB (G K S N
nearhis younger brothkrs(Figure 7)

Figure 7. Juliasupervising angbroviding help to Liam

During the observation moments, it was enlightening to witness interactions promoted by
problemsolving situations involvinthe mother and the two older sonsjulian and Liam
when entering the password to enter in the Bingel platform, solve its educational challenges
together, or trying to find a video on YouTubié is not possible to transcribe the entire
excerpts because the interactions hapjeern Portuguese and Dutch

In a firstmoment, the mother asks Liam to show Bingel. He logs in with the help of atpost

in which the mother wrote down his passwordedoes not know it byieart2 A § K Y2 i KSND &
'y R Wdzf e i @structéddat select and completean exercse. However,it was
interesting to note thatafterwards he seemd very confidentand managedo personalise

his avatar(Figure 8without help. Possibly he feelsnore selfconfidentwhen he does not
need to read or write to complete the tasks, or when iseloing thingsthat interest him
best,andat his own time, not being pressured.
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Figure 8. Liam personalising his avatar on Bingel

Afterwards, the researcheaskedLiamto search for videoke likes to watchOnce agairthe

mother gives Liam instructions.Liam for several timesrequests validation for his

performance’ & | $tiddSIktéd] he asksin Dutch revealinghis lack of confidence.

Moreover, it revealshislow digital fluency asiser.Since he is learning to writéhe mother

helps him by spelling the letteYs & w, SB¢N@ddlEzesLiam rewrites several times the

wordss Y24 ¢ A U K Meddaihile)he/faras otkiebpetationalO2 y A G NI Ay GayY aLGC
RAFTFAOMzZE G F2NJ KAY (G2 RAaGAYy3IdzAaAK 0SGsSSy GKSaAS
A GOM2EG K S NI A is tev@didgdry'the sense it suggests th## NBYy 14 Q RAIAGEE Y S
considersand adaptscognitivelyto O K A f RI&N&Eoprdeit in terms ohge and maturity

protectivewith younger childreg d KS A a4 ad0NAIf aKSIF BRIBAEIHKSNE O0Ay |
as the mother observes about Lignmore confident and recognizing skidsd digital
responsivenesacquired by the eldest somuring the last visit to the family it was possible

to validate with parents this conclusiomhe motherexplains,they search for videos using

the browser (Google Chromgand when on YouTube they watch other vidéydollowing

YouTube suggestions on the right side of the website page. This is also mentioned by other
FILYATtASa Ay (GKS &dGdzRé aDNRgAy3dI ! LJ 2AGK { ONBSy
When Liam finds the videohe was searching forhe confidently avoids the ads and

maximizes the videavithout help or anyone instructing hiifirigure 9)

The different approach parents use for Liam and Julian is explaynéthdilla Walker et al.

(2012), in which they observe that according to family developmeihibty, parents tend

to adjust their approachesover the course of time with adolescent children, in which
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monitoring strategies tend to fade and cease over time and be reglbgeleferenceas the
child becomes more independeahd mature

Figure 9Liam maximizes video for watching in full screen

Liam is more autonomousnd confident whenusing the television remote control.
According to Julian, they learned from their dad. Liam turns on the television, chooses the
channel and they watch Brenchcartoon¢ Les Lapins Crétingigure 10p ¢ K S 8pedk2 y Q i
French, but they watch it despite the language constralatian states they saw this cartoon

in the Netherlands. The mother explains they saw it on television and they wantedldavfo

the series back in Belgium.dwever, Netflix only broadcasts it French.Later, through an

email exchange the mother nogd that this is not the only Tséries they watch in a
fly3dza 3S 2G6KSNJ GKI'y 5dziOKY LG aSSYdauesd KI
on our NetflixaccounE L R2y Qi Kghd:King KRthie agegEigire 11)is in

t 2 NI dz3dzSaSH¢
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Figure 10. Les Lapins Crétins Figure 11. Kong: The King of the Apes

Nevertheless, this may not imply they may be acquiring vocabularearning a new
language, because language is not as important to understand the cartoons. When talking to
parents, it was noticeable that using contents for learning another language is not a concern
for them, because as they told me, children will be atddearn French ands English in
school and Portuguese at home in the course of time. These findings contradict outcomes
from the Portuguese study (Ponte et al., 2017), in which some families privileged this aspect
when selecting contents for children yoger as 3 on YouTube.

3.DIGITAL MEDIA MEDIATION

Overview

According to atransmedia perspective, family is @ommunicative figurationin which
actors, old and new media altogether sustaam interweavingand networkedframe of
processes ofocial construction (Hepp, 2014). In the case of Family B,digial media
environment is sustained by: watching the television togetlsraring the computer for
learning and entertaining activities, computer for working, mobile phone for searching for
information and communicating with relatives; smartwatch for communication; and tablet
for searching information and reading.

The accounts depicted the previous and itthis subsection provide insight into tlwantext

and dynamic nature of parental mediatiom accordance withchild development theory
(see Nikken and Schols, 201&)d glue together the three themes emerging from data
analysis, two of them discussed previously

By Parental Mediationwe refer to thetactics parents use tdhelp children navigate digital
media world (PadillaValker et al., 2012)n this familyparents follow ashelteringapproach
(Padillawalker et al., 2012) characterised hyesto imitY SRA | dzal 3S> o6& & d A Lidz
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f2y3Q | YR WgKSymm) chitiren ¥re vllowed to bsé gckeens; and warm
responses to childreiitiated requests, as the excerpts prove.

This subsection additionally offers informatiomnd positive examplen how these
computer literate parentsuse digital media duringamily-fun-time and family bonding
(Zaman et al., 20169r shared learning and entertainirigtergenerationalexperiences.

Parents inFamily Bpresent themselves agarentswho-control-the-media (Hoover,et al,

2004, who favour play over screentime & LJ NI 2F | ol fFyOSR tATFS
but they arealso awaredigital media is a growing part of 8H RNBy Qa f A @Sa | &
This parenting approach is consistent with the family digital media consumption and

OK A t RINElyYn@dia literaciesobserved andanalysed previouslyas well asthe first
impressioncollected

[Researchef) &otes): When | first met the mother, she very promptly told her children

)

|.
0K

7~

RARY QG dzaS YdzOK G(SOKyz2f23ed ¢KIFIGi akKS LINA@GAf SIS
FoFNB GKFIG FFrYAEtASA a2YSiAayYySa dzasS G(SOKyz2ft23ASa

her famly.

The mother confirmed shé& influenced by her childhoodnd how her parents raised her

up. Nonethelessshe does not followK SNJ LJ NBy G aQ LI NByiGKme&R adef s

father shared the same feelinget much more reflected on hi&ermangrandnotherQ strict
legacy than his absent fathein their parenting style they try to bring together this
inheritance and their own parentingtyle. Theysustainthat they do rot want to use the
screens apabysitters They often see other families doing & home, or at restaurantand

forthemAd Aa WwW21Q F2NJ OKAf RNEwy wil #ind KUt o tod 2 NS R2 Y

overcomeitd G KS az2f dBAAByVOIOK ¢20iFff RIFIe f2y3de¢

t I NBy (& Qs df par@rgodnyiriprtance asit providesinformation about Family 8 &
mediation style gives hints on their expectationsabout what is a healthy familyand
FaadzYLJiA2ya | 0o2dzi ,aihingt Inuch spacd Br2nBgbtiatindls HBuyidi
how much digital media can be consumed

Time spent infront of the screensis of major concern for theparents W! RRAiSther 2 y Q
motherQ & . & hoJthat Belgium is in the country cluster of parents who mediate
through restrictive measures, according to recent EU Kids Online report (Helsper et al.,

2013). Nevertheless, K S T I 0 KS NB@forcdsDO2 B2 G KIF G GKS@& dal NB
restrictivel Y R LINE GA RS (GKS ySOS2aaletNd 2@gzhedexzy A G A S 4 ¢
transcripti KS FIF 0 KSND&a LISNDOS LI ismyceaBldF WdzaSQ | yR Wi SOK

Father: Our children do not use computer or tablet. They use the computer for school
purposes. And they use Netflix, but this has nothing to do with technology. It's just about

seeing a movie on TV. So, | don't see that as a use of technology. It could bela D¥D.

end, it's technology, but is transpareatA 1 Qa f A1 S forthecRilaréha y2G SEA &G
The use of computer for the school is unconditional. When they rigethey use it. It

sometimes happens they use the compuytéor instance in the case of i, he uses

YouTube for learning magic tricks. He searches for videos for learning howatspkrific

magic trick. Therecreational use for learning magic or seeing a movie on Netflix is
conditional. It is linked to thenbehaving good, finishing theirady tasks. For instance to
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eat properly, havin@ bath, wash their teeth, put theipyjamason, be ready in time. Then,
they can watch a movie. We let them watch a movie for 20 to 30 minutes if they do their
tasks. And it doesn't matter if it is a weekweekend day. It doesn't change a thing.

In another visit Juliancorroboratesthe time they are allowed for watching television

Mother: When does Daddlet you watch the television?
Julian:After we eat, hae bath, wash our teeth. Afterwards we cavatch television.

ResearcherFor how long?
Julian Noli Y dZ@énty minutes. After dinner.

As previously statednithis householddigital media manageable by the childresre placed
incommonareayy G KS fFLIW2L) Aa Ay Y2 thglSiNgmam,@h€rd A OST K &
the adultsCccanW {1 S S dyEQin ywhat children are doing and seejras the father declares

And, as Figure depicts watching televisions ashared activityFigure 12).

Figure 12. Theoys watching televisioritom left to right: Julian, Noah, and Liam

Nonetheless,as previously reportedpbserving how the family behaves when using the

computer together, for instance going to Bingel or searching for videdbeWouTube, one

Oy y2iGA0S K lrdsthctive/&ctivé Jhedi&ion| BbtiNgeyeiains seem to feel

comfortable and safe with these boundaries (Figure).1B3espite that bth, parents and

Wdzt Ay O2yFANNSR GKIF G OKA mMBA® o dailydakitAR3NQ G YA YR
illustration, n one of the manents with the family, the mother asked the children to turn off

the television and they protesteth Dutchfor a minuted { K S pafktiieR yitfiition and
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